Journal of Teacher Education

http://jte.sagepub.com

Hassles and Hopes in College Team Teaching
Jack A. Coffland, Charles Hannemann and Rosemary Lee
Journal of Teacher Education 1974; 25; 166
DOI: 10.1177/002248717402500221

The online version of this article can be found at:
http://jte.sagepub.com

Published by:
®SAGE

http://www.sagepublications.com

On behalf of:

fhiascTe
e

American Association of Colleges for Teacher Education (AACTE)

Additional services and information for Journal of Teacher Education can be found at:

Email Alerts: http://jte.sagepub.com/cgi/alerts

Subscriptions: http://jte.sagepub.com/subscriptions
Reprints: http://www.sagepub.com/journalsReprints.nav

Permissions: http://www.sagepub.com/journalsPermissions.nav

Downloaded from http://jte.sagepub.com at University of British Columbia on August 19, 2009


http://www.aacte.org
http://jte.sagepub.com/cgi/alerts
http://jte.sagepub.com/subscriptions
http://www.sagepub.com/journalsReprints.nav
http://www.sagepub.com/journalsPermissions.nav
http://jte.sagepub.com

Jack A.
Coffland,
Charles
Hannemann,
University
of Miami

Rosemary
Lee Potter
Florida
International
University

“, .. team teaching
might be one way
to explore
solutions to
persistent
concerns . ..”

Hassles and Hopes in College Team

Teaching

Although many beginning elementary teachers
find themselves members of teaching teams, rarely
do these beginners have any firsthand exposure to
teaming in their undergraduate preparation. Teach-
ers in colleges of education who have had team
experience are even more rare. This article reports
a unique team-teaching adventure at the Univer-
sity of Miami. It describes a novel learning experi-
ence both for the 40 junior education majors who
were the students and for the college team which
taught them. It lists the hassles and hopes experi-
enced by the participants as the semester pro-
ceeded.

The Rationale

In addition to the desire for experience with
team teaching, the collegiate teaching team was
initiated in response to particular teacher educa-
tion problems. It was thought that team teaching
might be one way to explore solutions to persistent
concerns such as those summarized below:

1. Teacher education programs are often criti-
cized for their overlapping, redundant nature. For
example, when one team member surveyed the
educational objectives outlined for the elementary
education degree {compiled for a 1971 NCATE
evaluation}, he found that students were presented
with material from the field of educational psy-
chology in nine courses. Similar repetition occurred
on such items as writing behavinral objectives, les-
son planning, and evaluating student progress.
Team teaching the five methods courses was one
way to reduce this overlap.

2. The repetition described obscures gaps in
those same courses. Time needs to be delegated
more efficiently to add essential, new priorities to
the curriculum, such as teaching disadvantaged
children in urban schools.

3. Education professors are criticized for deal-
ing with education theory and avoiding classroom
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reality. Demands are made for relevance. Educators
are urged by impatient and interested students to
demonstrate (for open evaluation) those teaching
methods usually verbalized by teacher and text.

4. Many students feel that teacher education
programs at large institutions have become imper-
sonal and that too many decisions about students
are based solely on grade point averages. They say
that college educators forget that personal interac-
tion between teacher and student enhances the
educational process.

5. Finally, in this era of “teacher surplus,” it is
imperative that teacher education programs develop
excellence in the listed skills that prospective
teachers need in current competition for scarce
positions. Such programs must now afford precise
descriptions and realistic evaluation of preservice
candidates. Poorly prepared teachers will no longer
be hired as teacher demand declines.

The Original Plan

The original parameters of the junior year in
elementary education programs at the University
of Miami (and the limitations within which the
novel team-teaching program was conducted) in-
clude three basic ideas. First, students are grouped
in “blocks” for five methods courses prior to their
internship semester. Courses in methods for teach-
ing language arts, reading, mathematics, social
studies and science are taught during this block.
Secondly, the semester includes a five-week teach-
ing experience in the public schools during which
students are expected to perform some of the duties
of the teacher. While the experience in the school
is supervised by both school and college faculty, its
accompanying evaluation does not affect the aca-
demic grades of the student participating. There-
fore, the first official teaching experience is seen
as a nonthreatening learning situation. Finally, in-
structors of the five methods courses visit the stu-
dents at least twice during the five weeks of school
experience, acting as consultants and confidants as
well as supervisors.

As a response to the common criticisms men-
tioned earlier and within the regular framework
described, the “junior block” program was radi-
cally modified for one section of students. For the
first time the five methods courses were taught by
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a single team of instructors attempting to utilize
theoretical aspects of team teaching. This team con-
sisted of four assistant professors and one doctoral
candidate, consolidating their teaching skills in a
major effort to eradicate the identified sources of
criticism common to teacher education programs.
What follows is a synthesis of the observa-
tions, experiences, and attitudes which were re-
ported by both the student participants and their
team teachers as the semester progressed. Team
development, rather than being a finished, final
product, continues as an ongoing process.

Team Evolution

The life of this teaching team can be divided
into several well-defined stages, each stage con-
tributing successes and failures to total program
development. In retrospect, the initial month of
the semester must be labeled an organizational
period, a time in which team members analyzed
objectives for the team and for students. Various
attempts were made to reduce {through both con-
solidation and elimination) repetitive aspects of the
curriculum. Gaps in objectives and experiences
were noted and efforts made to fill them. Team
members [of necessity) spent much time becoming
acquainted with the finer points of each member’s
educational philosophy and its implementation.
Several overt and conflicting beliefs became appar-
ent although there was general agreement on the
need for improvement in teacher education. Fortu-
nately, this latter common goal and the strong
points inherent in team teaching were also recog-
nized during this busy period.

Each instructor had certain strengths which
could be incorporated in the team’s overall effort.
As a result, unusual, special experiences impossible
for any individual teacher to arrange in one semes-
ter were constructed for the students. One member
was proficient at developing surveys and evaluative
measures. Another was adept at refining these in-
struments and editing his teammates’ writings. Still
another member, who was particularly successful in
communicating with students, served as liaison
between students and teachers. One teammate
capably demonstrated various teaching strategies.
Another was expert in methods of individualizing
instruction. One instructor became the self-
appointed historian for the group, facilitating the
team effort by maintaining goal-oriented team be-
havior throughout the semester.

Team Power

The team discovered that team teaching re-
quired an immediate change in some traditional
concepts about the organization of college classes
for instruction. Five overlapping topics in the

courses were immediately identified: {a} lesson
planning with behavioral objectives; {b} classroom
management, control and discipline techniques;
(c) teaching strategies, providing for special em-
phasis on the “inquiry experience;” (d] language
experience activities for use in all subject areas;
and [e) strategies for evaluating instruction and
learning. Because overlapping subject areas were
identified, team members redistributed their teach-
ing responsibilities in order to eliminate redun-
dancy. Individual class periods were relinquished
in favor of team-planned instructional periods as-
signed to one of the five special topics. Thus, while
retaining the concept and identity of separate
courses, one class session could serve as the major
presentation of a concept taught repeatedly in the
typical series of methods courses.

An example of both teaching and the refine-
ment discussed above is a special session on class-
room management in which one team member
{with all teammates present) designed and conduct-
ed a class-participation experience on manage-
ment techniques. Team members then served as
discussion group leaders during the following small
group seminars. Another illustration of the benefits
of team instruction occurred when two instructors
combined their back-to-back class sessions in order
to acquire a three-hour block of time. Writing be-
havioral objectives, planning lessons, and selecting
teaching strategies were introduced during this
time; other team members assisted by supervising
learning stations. On still another occasion, two
team members demonstrated the use of an artifact
kit one had developed as a vehicle for experienc-
ing the inquiry process.

The obvious strength of such teaming was
that each instructor knew what special presenta-
tions had been made, what material had been in-
cluded, and how students had responded to the
experience. It was then a simple matter to review
the concept quickly in subsequent classes with re-
spect to the individual course discipline. Not only
was needless duplication of objectives avoided be-
cause groups of instructors worked together, but
also interesting, elaborate and active experiences
were made available as viable alternatives.

The Affective Function

Despite the apparent emphasis the team placed
on developing team methods and procedures of
instruction, team efforts did not center solely on
subject matter instruction. A major effort was made
to personalize instruction. Team members imme-
diately learned not only the names of students in
the special section, but also personal information
such as the hobbies, concerns and aspirations of
each. To accomplish this affect-oriented goal, all
team members were present during the first meet-

“_..team teaching
required an
immediate change
in some traditional
concepts about
the organization
of college classes
for instruction.”
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“. .. the fact that
this section was
‘trying to be
different’ was
discussed in each
of the classes.
Student responses
were freely
solicited, eagerly
acquired, and
closely examined.”

ing of the first class. They introduced themselves
and the team concept as they circulated among
small groups of students and spoke with each stu-
dent. While students filled out a personal profile
sheet, team members took their pictures. By the
end of the second week of classes each team mem-
ber had duplicates of pictures and information
sheets, thus acquiring early access to knowledge
about all students in the special section.

Even more important, the fact that this section
was “trying to be different’” was discussed in each
of the classes. Student responses were freely soli-
cited, eagerly acquired, and closely examined. At
their request, students were free to sit in on team
planning sessions. While there were no guarantees
about acceptance of student suggestions, each stu-
dent comment received consideration and in sev-
eral cases contributed feedback and planning ideas
that benefited everyone.

Finally, teachers made an effort to have indi-
vidual or group contacts with students outside the
classroom. Small groups accompanied teachers to
breakfast or lunch. Students visited homes of in-
structors for rap sessions. They attended a picnic at
a state park after a class session at the school dis-
trict’s seashore ecological center. Home and office
phone numbers were made available for evening
communication between students and teachers.
Many students took advantage of this phone op-
portunity to discuss their experiences, but none
took unfair advantage. Students found their teach-
ers accessible and personal, conversant with hap-
penings in all the class meetings. As a result, stu-
dents told the team they felt that someone really
cared about their education.

These personal contacts had another valuable
effect. In evaluating student performance, each
team member was capable of contributing to a cor-
porate assessment of each student during his or
her initial teaching experience. The depth and
scope of these evaluations were more extensive
than usual reports for junior block students.

Hassles

It is not intended that the team experience
described be seen as a totally pleasant and reward-
ing experience. The following points summarize
some of the major problems which confronted this
particular college team:

1. An unresolved problem was the team’s in-
ability to agree on a composite criterion-profile of
expectations for student change during the semes-
ter. Agreement was never reached on detailed,
specific behavioral outcomes desired of students.

2. The amount of time available for team
planning and instruction also inhibited the team’s
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work. As an example, the team set aside weekly
periods for planning but found that only during
one hour of the week were all five individuals free
from other duties at the same time. These other
duties distracted team members from the absorbing
task of making the team function as planned.

3. Basic differences in philosophy among team
members were never completely reconciled. The
team probably needed more experience in coopera-
tive action to learn how to incorporate varying phi-
losophies into the experiences planned and expec-
tations listed for students.

4. The need for observation of students in the
classroom during the five-week school experience
was never solved satisfactorily. All instructors had
expressed a desire to visit all students. Despite the
fact that students were grouped in clusters [five
schools), time still ruled against an observation
load of this magnitude.

Hopes

While problems did occur, it is just as easy to
note the basic and promising strengths of the col-
lege team approach and its possibilities for improv-
ing the educational preparation of teachers. Some
advantages noted by team members included:

1. Personal knowledge of each student acquired
by team members

2. Student access to team advising and communi-
cation

3. Opportunity to stimulate college
through daily association with peers

4. Refinement of course plans and outlines to ex-
clude repetition of objectives

5. Fusing of coursework, such as giving interdisci-
plinary assignments, where expanded assign-
ments were used to satisfy two or more courses

6. Flexibility of scheduling given by placing pe-
riods from each individual class into a time
block for use by the team for general sessions

7. Use of students as resources in the team’s deci-
sion-making process by having students attend
team meetings and make suggestions, thus giv-
ing them the chance to enhance their own pro-
gram and to benefit from observations of team
planning

8. Most important, the sharing of a predictive as-
sessment of the teaching potential of each stu-
dent helped the team teachers decide which
students should be admitted to internship. This
use of the initial teaching experience to assist
in improving the second, more formal intern-
ship period is a strength of this team teaching
venture which cannot be overstated.

teaching

Conclusions

Since the team teaching project had not been
designed as an experiment, a planned and pre-
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and post-test research design was never used.
Members of the group did, however, attempt some
analysis to see if major effective objectives had
been accomplished. A general survey was made of
all junior block students’ reactions to their pro-
gram; results indicate some marked differences be-
tween the traditionally taught courses and the
team teaching section.

The most important differences noted included
several of those goals which the team teaching ex-
periment had stressed. According to the survey,
team-taught students felt that their instructors
were more concerned with students’ professional
growth; supervised and assisted them more often
during the school experience; planned more cor-
relations between school, classwork, and assign-
ments; and repeated fewer ideas. Responses on
these items were lower from students in sections
which were not team-taught. Also, due to the
team’s efforts to acquaint schools with the team
teaching program, team-taught students said they
received more assistance from school faculty mem-
bers other than the supervising teacher.

It should be noted that team-taught students
did not find the five-course block academically dif-
ferent. This was no surprise to the team, as the
initial thrust of the program was not directed at
methodological change. Rather, it was to adapt cur-
rently required material towards realistic classroom
application.

Since the team has attempted to present here
a subjective report of a first attempt at college
team teaching, it wishes to complete this comment
with a synthesis of the changes some team mem-
bers observed in their own behavior. Probably some
of the most important changes took place among
the five college teachers on the team. The chance
to discuss with peers the daily problems of college
instruction is invaluable, as is sharing concerns
about individual students with interested peers.
To observe and learn from one’s own friends and
colleagues in a nonthreatening and stimulating
atmosphere, to know that four other persons are
working on the same problem, and to plan solu-
tions together are exciting and rare experiences
for a college teacher. None of the team members
concluded the semester without a greater apprecia-
tion of the difficulties inherent in successful team
teaching.

Whether this first adventure in college team
teaching could be called a success varies with the
associated topic discussed, but all team members
are currently challenged to try again—with experi-
ence as a guide. Also, at least a third of our next
graduating class of prospective teachers have been
exposed to some of the hassles and hopes experi-
enced in college team teaching. Those students
who are to be team members themselves during
their internship will not go to their new work
unprepared.

“...team-taught
students felt that
their instructors

were more

concerned with

students’

professional

growth;

supervised and
assisted them
more during the

school expe

rience;

planned more

correlations

between school,
classwork, and
assignments; and
repeated fewer

ideas.”
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